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How to use this workbook 
 
Thank you for taking part in this learning experience.  
 
This workbook corresponds with the professional learning experience: Developing the Whole Child, 
developed by Lauren Ashvaugh, PhD and Vincent Perez, MPA.  
 
Materials and links: http://www.pacificnwpsychology.com/bethel.html 
 
August 18-21, 2020 • 9:00am Start 
Zoom link: https://us02web.zoom.us/j/85142174479?pwd=Z0JNYTN5U21udDdzS3RleE40N3JyZz09 
Meeting ID: 851 4217 4479 
Passcode: BethelSD 
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Welcome: Orientation 
 
Developing the Whole Child: Integrating Mental Health, Social-Emotional Learning, 
Restorative Practices, and Culturally-Responsive Practices  
 
Welcome to a four-day training designed to support Bethel Public Schools counselor and social worker 
capacity to teach and implement integrated Whole Child practices that span Mental Health, 
Culturally-Responsive Pedagogy, Restorative Practices, and Social-Emotional Learning through the 
use of a common framework. We have four primary objectives: 
 
1. Participants will utilize data to assess the regional and institutional factors that necessitate the               
need for integrated mental health prevention/intervention (MH), social-emotional learning (SEL),          
restorative practices (RP), and culturally-responsive pedagogy (CRP). 
  
2. Participants will identify common elements of research-backed MH, SEL, RP, and CRP practices to               
determine core components of an integrated whole child initiative. 
  
3. Participants will learn and practice evidence-based mental health interventions and utilize those             
skills flexibly within RP, SEL, and CRP teaching and learning. 
  
4. Participants will examine current individual, interactional, and institutional youth wellness policies            
and practices. Participants will apply implementation science to plan how today’s learning will be              
implemented and assessed. 
 
Day One (Tuesday, August 18th, 2020):  

➔ 9:00-9:30am: Introduction & Orientation, Humility and Curiosity 
➔ 9:30-10:30am: Unifying Framework; Small group Zoom breakouts; Assessing current 

initiatives designed to address MH, SEL, CRP, and RJ 
➔ 10:30am-11am: Mental Models; Humanize and Historicize 

 
Day Two (Wednesday, August 19th, 2020): 

➔ 9:00-10:00am: Cognitive Theory, Community Cultural Wealth; Wisdom & Courage; 
Emotion, Intersectionality, & Emotional Expression 

 
Day Three (Thursday, August 20th, 2020):  

➔ 9:00-10:00am: Pain, Coping, and Thriving; Dimensions of Culturally Relevant Pedagogy 
➔ 10:00-10:30am: Shame, Safety Planning 
➔ ON YOUR OWN: One hour of asynchronous content/exercise 

 
Day Four (Friday, August 21st, 2020): 

➔ 9:00-9:30: Processing asynchronous content 
➔ 9:30-10:30: Synthesizing and Planning 
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SESSION #1 
 
Concept Introduction: 

● Social Emotional Learning (SEL): https://www.youtube.com/watch?v=ikehX9o1JbI 
● Culturally Responsive Pedagogy (CRP): 

https://www.youtube.com/watch?v=_CoV2pPmTCQ&feature=emb_logo  
● Evidence-Based Mental Health Interventions/CBT (MH): 

https://www.youtube.com/watch?v=q6aAQgXauQw 
● Restorative Practices (RP): 

https://www.youtube.com/watch?v=gJJxbn1VjYo&list=PLY74C-BV8-RpRI0nBSbkvK-oTS8IsTIrZ&in
dex=10 

 
What initiatives has your building/district adopted to develop desired characteristics, skill sets, 
knowledge, and values?  
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Speaking Order Protocol 
● Make a list by birthdate (Month/ Day) of all participants in your team, including yourself. This will 

be your speaking order for the next few days. 
○ Note: This can occur quickly and arbitrarily (alphabetical, order of entrance into the Zoom 

gathering) or balanced and considered (gender, role, or age balance/alternate). 
● Copy/Paste the speaking order into the chat at the beginning of every Team Reflection. 
● Any person can begin the circle by responding to a prompt. Then continue in the order you 

established. Any person can pass when it is their turn to speak.  

 
Who are we? 
5-Minute Timer: USE SPEAKING ORDER PROTOCOL AND CALCULATORS! 

1. Counting January as one point, February as two points, March as three points, and 
so on throughout the calendar year, add up the total number of points for the birth 
months represented in your group.  

 

2. Counting one point for each different musical instrument members play, add up your 
total points. 

 

3. Counting one point for each letter in your full name, identify what ONE group 
member has the most letters in his/her name and add this number to your total points 

 

4. Counting your current school as one, score one point for every different school 
members of your group have attended in their lifetime. 

 

5. Counting one point for every person, add up the total number of people living in 
your household.  

 

6. Counting one point for each, add up the total number of pets in your group.   

7. For each group member, score points as follows: Left handed = 5 points, Right 
handed = 3 points, Ambidextrous (both handed) = 10 points 

 

Total   
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Unifying Framework: Four Movements 

 

 
Balance: 
How we harness our emotions “with focused precision;” self-regulation, distress tolerance, harmonize, 
calibrate, tune, reach equilibrium, modulate, move into our “wise mind,” “preparing the body for 
struggle,” agency 
 
Observe: 
Reflect, notice, monitor, detect, track, introspect, see, witness, interoception, writing 
 
Know: 
Ask, inquire, seek, research, investigate, inspect, inquire, question, probe, search, examine, interrogate, 
reading 
 
Grow: 
Integrate, develop, apply, interpret, consider, determine, emerge, transform, shed, forgive 
 
Positive Action: 
Love, heal, repair, restore, build, connect, contribute, mentor, enhance, competence, doing 
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Narrative 
“Story making is not simply the art of repetition but rather an act of creation.” -Cintli Rodriguez  
 
STORIES ARE DATA WITH A SOUL 
We are the stories we tell; those that are told to us, those that are told about us, and those we tell 
ourselves. Our personal and collective stories shape the choices that we perceive are available to us. 
They can hinder us or liberate us. They can stagnate or motivate. Story making is elemental to our 
human experience.  
 
In, Who's in Charge?: Free Will and the Science of the Brain, Michael S. Gazzaniga writes, “When there is 
not an obvious explanation, we generate one... The interpreter module appears to be uniquely human 
and specialized to the left hemisphere. Its drive to generate hypotheses is the trigger for human beliefs, 
which, in turn, constrain our brain....The interpreter is only as good as the information it gets. The 
interpreter receives the results of the computations of a multitude of modules. It does not receive the 
information that there are multitudes of modules. It does not receive the information about how the 
modules work. It does not receive the information that there is a pattern-recognition system in the right 
hemisphere. The interpreter is a module that explains events from the information it does receive.”  
 
HARNESS NARRATIVE TO GROW AGENCY 
Self-affirming narratives are resilience. Our goal as educators is to intentionally validate students’ funds 
of knowledge by affirming their identity and dignity through diversified curricular content that mirror 
students’ lived experiences. Noticing and making relevant student lived experience identifies 
competence, grows relatedness and strengthens autonomy.   
 
COUNTER-STORYTELLING 
To counter “master narratives” or “meta-narratives” we must be willing to allow people, especially 
students and families, to speak. Counter-storytelling, at all grade levels, allows students to see 
themselves, their histories, their ancestry and their identity as an integral part of the historical narrative. 
Counter-stories can be used to expose, analyze, as well as challenge deeply entrenched narratives and 
characterizations of racial privilege gender, class, etc. 
 

Reflection 
My stories/narratives: 
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Mental Models 
 

From The Art of Systems Thinking, 
Joseph O’Connor and Ian McDermott 
 
“Mental models are deep-rooted assumptions, 
strategies, ways of looking and ideas we use to 
understand the world and guide our actions” 
 
“Why are mental models so powerful? In part, because 
they affect what we see. Two people with different 
mental models can observe the same event and 
describe it differently.” 
 
“The discipline of working with mental models starts 
with turning the mirror inward; learning to unearth our 
internal pictures of the world, to bring them to the 
surface and hold them rigorously to scrutiny” 

 

 
“They are our general ideas that shape our thoughts and actions and lead us to expect certain results. They are our 
theories in use, based mostly on observation and experience, but with a sprinkling of received wisdom and a dash 
of hope. They are what have worked in the past and therefore what we expect to work in the future. They are maps 
we apply to our future explorations, drawn from our experience of what seemed successful on our past journey. 
They form our beliefs as we apply them to real life. We may not preach them, but we do practice them.  
 
Mental models are quite natural, everyone has them, they are there whether we are aware of them or not, and we 
see the world through them. They are prized and personal. They are ours. ...In short, mental models guide our 
actions and give meaning to our experience.” 
 

Reflection 
My mental models: 
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Historicize & Humanize 
 
Historicize 
“Until the lion learns to write, every story will glorify the hunter.” 
 
“Western education models in the United States have effectively served as tools of deculturalization, 
colonization, and dehumanization, and the oppression for Black, Chicano/a, Native American, and Asian 
youth.” -Sean Arce 
 
One small example: Create a timeline of the land base in which you currently inhabit.  
Go back as far as you can to find information on the first peoples, flora, and fauna of the land base. Note 
any tribal treaties, lore/stories, and waves of immigration. What plants and animals are native to the 
landbase? What made up the diet of Indigenous peoples on this land base? Who arrived when? When 
was the colonization/founding of the town/city, county, school, YMCA, Police Station, or any other 
significant institutions in your area. Other institutions may include universities, prisons, internment camps, 
and federal sites (military, government). When did your family arrive on this land base?  
 
Humanize 
Create spaces for youth to participate fully in the critical research enterprise that invites authentic inquiry 
into issues within the community, data collection, and the production of texts to oppose oppressive 
structures while also developing academic competencies and the ability to manipulate language and 
tools of power—namely, academic discourse and the academic research process. 
 
Parker Palmer 
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Session #2 
 

Research-Backed Mental Health Prevention/Intervention:  
 

Cognitive Behavioral Theory/Therapy (CBT) 
 

The Theory Behind CBT 
  
At a basic level, the theory behind this type of program is that thoughts, feelings, and behaviors are closely related 
and can affect each other. This relationship is expressed in Figure 1. 
 

Figure 1. Cognitive Behavioral Theory Triangle

 
For example, suppose that as you are driving to work you encounter a lot of traffic. 
  
Stress: Traffic on the way to work. 
  
If you are thinking something positive or neutral about a situation, you will likely be feeling a positive emotion and 
only a little arousal in your body. You will behave accordingly. 
  
Thoughts: “This should be fine. I’m good at handling this.” 
Feelings: Content, relaxed. 
Actions: Driving normally. 
  
On the other hand, if you are thinking negative things about a situation and negative emotions and physical 
feelings of anxiety arise, you will behave accordingly. 
  
Thoughts: “I’m going to be late for work. My boss will be mad at me.” 
Feelings: Anxious, nervous, agitated. 
Actions: Driving fast/aggressively, taking risks, changing your route. 
  
The first thought that a person has in response to a stimulus (i.e., caught in traffic), is called the automatic 
thought. An example would be the first thought that comes into your head when you look down at your phone and 
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see that your supervisor is calling. Your automatic thought is very often related to your core beliefs, which are the 
beliefs you develop over the course of your life about yourself, other people, and the world. For example, 
someone who has experienced a series of interpersonal losses in childhood might believe that people will always 
leave them, that others can’t be counted on, and that the world is unsafe, even when they do have other 
relationships and people in their life that care for them deeply. If that same person’s close friend tells them that 
they are moving away, their core beliefs system might lead to immediate automatic thoughts that they will never 
have lasting friendships, that their friend doesn’t care about them, and that they are on their own in the world. This 
could lead to withdrawal from others and increasing conviction that they will never have lasting relationships. Our 
core belief systems can be shaped by our own temperament (some trend towards anxiety early), family 
experiences, experiences within peer relationships, messaging from culture, media, and institutions, and our 
experiences within institutions, culture, and community. However, just because we may be told something about 
ourselves or have an experience that leads us to believe something negative about ourselves, it does not mean 
that that belief or narrative is true.  
 
The relationship between thoughts, feelings, and behaviors is addressed in the CBT, which presents and 
encourages the practice of skills that shift the way that the individual thinks, feels, and behaves in situations to 
make their experiences of the situations better, if possible. We address each of the three components in different 
ways, as shown in Table 2. 
 

Table 2. How CBT Addresses the Three Components 
  

Component CBT Teaching 

Thoughts ● Teach client(s) to notice their thinking. 
● Teach client(s) to challenge their thinking, or to challenge their 

inaccurate and negative thoughts to have more balanced and 
accurate thoughts. 

● Teach (clients)l to stop negative or problematic thoughts that are 
getting in their way. 

Feelings ● Teach client(s) value and importance of all emotions 
● Teach client(s) to relax their bodies. 
● Help reduce feelings of anxiety and sadness 
● Help reduce the anxiety clients feel when they are reminded of 

feared events or experiences 

Behaviors 
  

● Teach client(s) to face fears, choose behaviors that will improve 
outcomes 

● Teach (clients)  to consider alternatives for what to do when there 
is a problem. 

● Teach (clients) to decide on a plan of action and carry out their 
desired plan 

 
Why Do We Address Thoughts in Individuals with Trauma, Anxiety, and Depression? 
  
Research shows that thinking is often distorted in the case of significantly uncomfortable or painful emotions.. 
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For example, anxiety tends to lead to thoughts that situations are more dangerous or upsetting than they are likely 
to be, that others will evaluate them more harshly than is likely, and that bad things are much more likely to 
happen than they are. Anxiety also tends to lead to thoughts that they will not be able to handle it if the feared 
result occurs. Depression is often accompanied by negative thoughts about the self and is often characterized by 
beliefs that they are incompetent/helpless or unlovable/unworthy. 
  
These ideas or “themes” in thinking can really interfere with daily life. In CBT interventions, we look for times when 
these themes are getting in the way and then teach clients to “challenge” them to make sure their thoughts are 
accurate and balanced. Usually, they can find a more adaptive, less distressing way of looking at the problems 
they are facing. 
  
How Do We Reduce Anxiety Related to Specific Situations and Feared Experiences? 
  
CBT reduces anxiety by capitalizing on the human process called habituation. The human body cannot stay highly 
aroused for long periods of time—the natural process is for anxiety to gradually decline. Imagine climbing to the 
top of a very tall tower. Most of us would feel some anxiety or fear at first. But as you stay up there (and nothing 
bad happens), gradually that fear or anxiety will decrease. If you stay up there for a few days, it will become a 
second home. This demonstrates the way that the body adjusts to situations that start out frightening (as long as 
nothing bad happens to re-arouse the fear). 
  
When conducting CBT, we work toward individuals “getting used to” writing, thinking, or talking about their fears in 
the safety of a trusted, safe relationship. Thus, their anxiety gradually decreases. As an added bonus, the writing 
and sharing can also enable the individual to examine their thoughts and balance their thinking to more realistic 
assessment of what is likely to happen. That is, the more they are able to process the experience—first in a 
factual, less threatening form, and later by adding details and associated emotions—the easier it will become to 
continue doing so and the less these thoughts and the anxiety they cause will interfere with their functioning. The 
goals are for individuals (1) to be better able to accurately assess their own thoughts about themselves, others, 
and the world, and to (2) to gain skills to reduce their worry and sadness so that they can engage in activities that 
will improve their mood. 
  
CBT interventions do the same thing for reducing avoidance, as individuals commonly avoid safe situations 
involving people, places, or things that make them feel anxious or upset because they are uncomfortable. In the a 
CBT program, clients identify the situations they are avoiding and set about deliberately confronting them instead 
of avoiding them. As the individual is gradually able to approach and endure these situations without anything bad 
happening, they gain a sense of mastery over the situation, and their associated anxiety decreases. 
 
 
 
 
 
Note: Many pieces of this description were adapted by Lauren Ashbaugh from Support for Students Exposed to Trauma 
(SSET), a 10-week group for middle school students based on core principles of Cognitive Behavioral Therapy. This 
adaptation is specific to Tacoma Public Schools and is an internal initiative to broaden counselor familiarity and expertise with 
Cognitive Behavioral Therapy interventions. This Tier-II group is designed for students ages 7-18 who are indicators of anxiety 
and depression. 
 
SSET was developed by Audra K. Langley, Lisa H. Jaycox, and Kristin L. Dean. SSET is copyright by the Rand Corporation 
and none of this material may not be shared or modified outside of Tacoma Public Schools. 
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Evaluating Evidence & Counter-Storytelling 
 
CBT: Individual Practice 

 
 
  

 
Lauren Asbaugh, PhD • Vincent Perez, MPA 13 



Developing the Whole Child 
 

Feeling Words • Palabras de sentimientos 
Feelings we experience when our needs are being met: 
Accepted, Accountable, Acknowledged, Affectionate, Amazed, Amused, Appreciative, Blissful, Bold, Calm, 
Centered, Clear headed, Comfortable, Compassionate, Confident, Connected, Considered, Content, Creative, 
Curious, Daring, Delighted, Dignified, Ecstatic, Elated, Empowered, Encouraged, Energetic, Engaged, Enthralled, 
Enthusiastic, Exuberant, Fascinated, Fiery, Friendly, Fulfilled, Funny, Giddy, Glad, Grateful, Happy, Healthy, 
Honored, Hopeful, Interested, Inspired, Intrigued, Invigorated, Involved, Joyful, Jubilant, Kind, Loved, Mellow, 
Mesmerized, Moved, New, Open hearted, Optimistic, Orderly, Passionate, Peaceful, Powerful, Proud, Qualified, 
Quiet, Radiant, Ready, Refreshed, Rejuvenated, Relaxed, Renewed, Respected, Responsible, Rested, Restored, 
Safe, Secure, Serene, Strong, Surprised, Sympathetic, Tender, Tickled, Thankful, Thrilled, Trusting, Trustworthy, 
Unified, Vibrant, Warm, Welcomed.  
 
Feelings we experience when our needs are not being met: 
Afraid, Agitated, Aggravated, Alarmed, Alienated, Angry, Animosity, Annoyed, Apathetic, Appalled, Apprehensive, 
Artificial, Ashamed, Bitter, Blamed, Bored, Cheated, Cold, Concerned, Contempt, Cranky, Depressed, Despair, 
Detached, Devastated, Disappointed, Discombobulated, Disconnected, Disconcerted, Discouraged, Disgruntled, 
Disheartened, Distant, Distracted, Distraught, Distressed, Disturbed, Disgusted, Doubtful, Dread, Edgy, 
Embarrassed, Enraged, Exasperated, Fake, Fidgety, Flustered, Foreboding, Forlorn, Frantic, Frazzled, Frightened, 
Frustrated, Furious, Gloomy, Grief, Guilty, Heartbroken, Heavy hearted, Hopeless, Hurt, Incensed, Indifferent, 
Indignant, Impatient, Irate, Irked, Irritable, Irritated, Jealous, Jittery, Livid, Lonely, Nervous, Numb, Malicious, 
Melancholy, Miserable, Mistrustful, Mortified, Outraged, Overwhelmed, Panicked, Petrified, Pitiful, Rattled, Regretful, 
Remorseful, Resentful, Removed, Restless, Ripped Off, Sad, Scared, Shocked, Shy, Small, Startled, Suspicious, 
Tainted, Tense, Terrified, Timid, Troubled, Turbulent, Turmoil, Uncomfortable, Uneasy, Unhappy, Uninterested, 
Unsettled, Upset, Violated, Wary, Weathered, Withdrawn, Worried.  

• 
Los sentimientos que experimentamos cuando se satisfacen nuestras necesidades:  
aceptado, responsable, reconocida, cariñosos, asombrado, divertido, apreciativo, bienaventurado, valiente, calma, 
centrado, claro dirigido, cómodo, compasivo, confidente, conectado, considerado, contenido, creativo, curioso, 
atrevido, encantado, digno, extático, animado, facultada, alentó, energética, ocupado, cautivados, entusiasta, 
eufórico, fascinados, vehemente, ambiente, cumplido, chistoso, frívolo, alegre, agradecida, feliz, saludable, 
honrado, esperanza, interesado, inspirado, intrigado, vigorizado, involucradas, jubiloso, jubilada, tipo, amado, 
maduro, hipnotizado, movidos, nuevo, abrir corazón, optimista, ordenada, apasionado, pacífica, potente, orgulloso, 
calificado, tranquila, radiante, listo, renovado, rejuvenecido, relajado, renovado, respetado, responsable, 
descansado, restaurado, seguro, seguro, sereno, fuerte, sorprendido, simpática, tierna, cosquillas, agradecido, 
encantados, confiar, confianza, unificado, vibrante, cálida, bienvenida 

 
Los sentimientos que experimentamos cuando no se satisfacen nuestras necesidades:  
miedo, agitado, agravado, alarmado, enajenado, enojado, animosidad, irritado, apático, horrorizado, aprensivo, 
postizo, avergonzado, amarga, cuestionadas, aburrido, engañado, frío, preocupados, desprecio, irritable, 
deprimida, desesperación, destacado, devastada, decepcionado, descomponer, desconectado, desconcertado, 
desalentados, descontento, descorazonado, distante, distraído, muy perturbado, apenado, disturbado, disgustado, 
dudoso, temer, inquieto, avergonzados, enfurecido, exasperado, falso, nervioso, perturbado, presentimiento, 
resignada, frenético, agotado, asustados, frustrado, furioso, melancólico, pena, culpable, el corazón roto, gran 
corazón, sin esperanza, herir los sentimientos, indignado, indiferente, impaciente, airado, molesto, irritable, irritada, 
celoso, nerviosos, lívido, solitario, nervioso, adormecer, malévolo, melancólico, miserable, desconfiados, 
mortificado, abrumado, entró en pánico, petrificado, lamentable, sacudido, arrepentido, resentido, quitado, 
inquieto, rasgado apagado, triste, asustado, sorprendido, tímido, pequeño, asustado, sospechosas 
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Community Cultural Wealth •  Tara J. Yosso 
Community Cultural Wealth (CCW) is the array of knowledge, skills, abilities, and contacts possessed and utilized by 
communities of color to survive and resist multiple forms of oppression. • Patrimonio Cultural de la Comunidad 
(CCW) es el conjunto de conocimientos, habilidades, conexiones que posee y utilizan las comunidades minoritarias 
para sobrevivir y resistir múltiples formas de opresión. 
 

 

Ancestral Capital: A deeper layer of familial 
capital that represents the roots of one’s 
ancestral legacy and community cultural 
wealth in all its dimensions, especially 
before and through colonization.  

Patrimonio de la Herencia: Es lo más preciado de la 
herencia familiar que representa  las raíces de 
nuestros ancestros y de la rica herencia cultural que 
tenemos en todos los sentidos, especialmente 
aquella que estaba presente antes de la conquista y a 
lo largo de la colonización. 

 

Aspirational  Capital: CULTURE OF 
POSSIBILITY: The ability to maintain hopes 
and dreams for the future, even in the face 
of real and perceived barriers. This 
resiliency is evidenced in those who allow 
themselves and their children to dream of 
possibilities beyond their present 
circumstances. Often without the objective 
means to attain these goals.  

Grandes Aspiraciones: CULTURA DE LA 
POSIBILIDAD: Es la habilidad de mantener la 
esperanza y los sueños para el futuro, no obstante 
barreras que se presentan en la realidad. Esta 
resiliencia se evidencia en aquellos que se permiten a 
sí mismos y a sus hijas/os soñar en  posibilidades más 
allá de las actuales  circunstancias. A veces sin querer 
o sin tener objetivo significa alcanzar estas metas.  

 

Discursive Capital: The actual doing of 
community cultural wealth. Students may 
be community culturally wealthy in certain 
ways, but if they don’t put it into practice, it 
never has a chance to actualize. 

Patrimonio Cultural: Son las prácticas culturales que 
lleva nuestra comunidad. Los estudiantes se 
encuentran ahí, pero si no pone en práctica la 
herencia cultural aprendida, no habrá posibilidades 
de que te actualices. 

 

Ecological Capital : Ecological capital 
nurtures environmental relationships. 
Relational knowledge about nature, the 
environment, and all ecology. This form of 
capital is based on knowledge of; a) 
provision of resources – what gets made, 
how, for whom, b) absorption of waist – 
what gets disposed of, how; c) providing 
basic life support functions of the 
environment and ecology and; d) the 
aesthetic (beautiful) experience of nature. 

Patrimonio Ecológico: El patrimonio ecológico nutre 
las relaciones en nuestro medio ambiente.  Relaciona 
nuestro conocimiento sobre la naturaleza, el medio 
ambiente y la ecología. Este patrimonio se basa en el 
conocimiento de: a) la provisión de recursos – que se 
hace, cómo, para quién, b) la absorción de desechos 
– que se tira, cómo; c) la provisión de los recursos 
básicos para la vida que brinda el medio ambiente y 
ecología, y; d) la experiencia estética -hermosa- de la 
naturaleza. 

 

Familial Capital: Cultural knowledge 
nurtured among kin that carry a sense of 
community history, memory, and cultural 
intuition. This includes our household and 
extended family, by blood or adoption. 
From them we learned the importance of 
maintaining a healthy connection to our 
community and its resources. They also 
modeled lessons of caring, reciprocity, 
solidarity, coping, and providing.  

Patrimonio Familiar: El conocimiento cultural que 
nutre a la familia y que contiene un gran sentido 
histórico de la comunidad, de la memoria y cultura 
misma. Esto incluye a nuestra familia inmediata, a 
nuestra familia extensa de sangre, por adopción o por 
las relaciones de parentesco. De ellos hemos 
aprendido la importancia de mantener relaciones 
saludables con nuestra comunidad y sus recursos. 
También ellos han modelado lecciones de cuidados, 
solidaridad, reciprocidad, habilidades para salir 
adelante y para proveer. 
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Linguistic Capital: The intellectual and 
social skills attained through 
communication experience in more than 
one language and or style. Students arrive 
at school with multiple language and 
communication skills, having participated in 
spoken traditions that may include listening 
to and recounting oral histories, parables, 
stories, and Proverbs.  

Patrimonio de la Lengua: Las habilidades sociales y 
las de la inteligencia están vinculadas a la experiencia 
de comunicación en más de una lengua y/o estilos. 
Los estudiantes llegan a la escuela con una gran 
cantidad de habilidades de comunicación y de 
lenguaje. Han participado en muchas tradiciones 
habladas entre las cuales se pueden incluir escuchar 
y transmitir historias orales, parábolas, cuentos y 
proverbios.  

 

Navigational Capital: Skills of maneuvering 
through social institutions. Especially those 
not created with communities of color in 
mind. For example, strategies for navigating 
through racially hostile university campus.  

Habilidades de Navegación: Habilidades para 
maniobrar a través de las instituciones sociales, 
Especialmente aquellas que no han sido creadas 
pensando en las minorías. Por ejemplo, habilidades 
para sortear situaciones en universidades con 
problemas de racismo  

 

Political Capital: How people and 
communities influence power and 
decision-makers. Formal methods: electoral 
politics, elected officials, or representatives 
in institutions. Nonformal methods: 
expressions of democracy and community 
empowerment as related to sovereignty, 
autonomy, democracy, social justice, and 
politics in all its forms.  

Patrimonio Político: Se refiere a cómo la gente y las 
comunidades influencian en el poder y en los 
tomadores de decisiones. Métodos formales; política 
electoral, oficiales electos o representantes en 
instituciones. Métodos no formales: expresiones de la 
democracia y empoderamiento de la comunidad en 
cuestiones relacionadas con la soberanía, autonomía, 
democracia, justicia social, y política en todas las 
formas.  

 

Resistant Capital : Knowledge and skills 
fostered through oppositional behavior that 
challenges any inequality. This may include 
self-defeating or conformist strategies that 
feed back into the system of subordination. 
However, when informed by critical 
consciousness, or recognition of the 
structural nature of oppression and the 
motivation to work toward social and racial 
justice, resistance takes on a transformative 
form. Transformative resistant capital 
includes cultural knowledge of the 
structures or racism and motivation to 
transform such oppressive structures. 

Capacidad de Resistencia : Conocimiento y 
habilidades adquiridas a partir de enfrentarse a la 
inequidad. Esto puede incluir estrategias conformistas 
y contraproducentes que alimentan el sistema de 
subordinación. Sin embargo, cuando uno está bien 
informado y adquiere conciencia crítica, reconoces la 
naturaleza estructural de la opresión y tienes la 
motivación para trabajar por la justicia social y racial, 
entonces la resistencia se convierte en 
transformación. El patrimonio de la resistencia 
transformadora incluye el conocimiento cultural de las 
estructuras racistas, y motiva y promueve la 
transformación de dichas estructuras opresivas 
 

 

Social Capital: Networks of people and 
community resources which provide both 
instrumental and emotional support to 
navigate through societies institutions. 
Historically, People of Color have utilized 
their social capital to attain education, legal 
justice, employment, and healthcare, and 
intern, they gave back the information and 
resources gained through these institutions 
back to their social networks. 

Patrimonio Social: Son las relaciones de personas y 
de recursos comunitarios que proveen con soporte 
emocional  e instrumental -medios-, para navegar a 
través de las instituciones sociales. Históricamente, 
las minorías han utilizado su patrimonio social para 
tener educación, justicia legal, empleo, y cuidados a 
la salud. Después regresan a la comunidad con 
información y recursos obtenidos de estas 
instituciones y las distribuyen a través de sus redes 
sociales. 
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Punished: Policing the Lives of Black and Latino Boys • Victor Rios 

1. “Punishment, in this study, is 
understood as the process by 
which individuals come to feel 
stigmatized, outcast, shamed, 
defeated, or hopeless as a result of 
negative interactions and sanctions 
imposed by individuals who 
represent institutions of social 
control.” 
 
2. “I conducted this study with the 
assumption that the young people I 
studied were normal everyday 
people persisting in risky 
environments, striving for dignity, 
and organizing their social worlds 
despite a dearth of resources.” 
 
3. “All the young men in this study 
believed that they were inherently 
criminal: their interactions with the 
world around them had led them to 
internalize a foreign concept, that 
criminality was part of their 
persona... I found that the boys in 
this study felt outcast, shamed, and 
unaccepted, sometimes leading 
them to a sense of hopelessness 
and a “deviant self-concept.” 
 
4. “Jose believed that school 
served as a space that 
systematically denied him what 
sociologists call a “positive 
rite”—the universal human need to 
be perceived by others in a positive 
light, with consideration instead of 
degradation.19 In other words, in 
Jose’s account, school functioned 
as a space where his personal need 
to feel acknowledged and 
respected was systematically 
denied, and instead he was treated 
with indignity and disdain. In the 
context of juvenile crime, 
researchers have found that shame  

is an integral component of 
criminalization and is part of the 
vicious cycle that creates lifelong 
lawbreakers.20 Being shamed and 
feeling stigmatized often leads 
young people into crime.21 For 
Jose, this cycle may have begun 
when he was taken through the 
ritual of being handcuffed and 
walked out of school at eight years 
of age, an event that publicly 
identified him as a criminal.” 
 
5. “The boys in Oakland were not 
seen as souls that needed to be 
disciplined but as irreparable risks 
and threats that needed to be 
controlled and ultimately 
contained.” 
 
6. “Institutions became involved in 
a spiral of criminalization that began 
with informal, trivial labels, such as 
“This kid comes from a bad family 
and is at-risk.” This label alone 
would sometimes lead to more 
detrimental labels, such as “This kid 
is delinquent, and he is a risk.” 
Criminologist Paul Hirschfield 
argues that labels have little impact 
on the individual identities of 
marginalized black males, but they 
have a big effect on young people’s 
social mobility. He posits that “mass 
criminalization” is responsible for 
“social exclusion” and “diminished 
social expectations.”4 In the era of 
mass incarceration, labeling not 
only generates criminality; it also 
perpetuates criminalization.” 
 
7. “Unjust interactions with the 
youth control complex created 
blocked opportunities, but they also 
ignited the boys’ social 
consciousness and developed 

worldviews and identities 
diametrically opposed to the youth 
control complex and mass 
incarceration.” 
 
8. “The social movements of the 
new millennium among the most 
marginalized classes will be 
centered on dismantling punitive 
social control.” 
 
9. “How do surveillance, 
punishment, and criminal justice 
practices affect the lives of 
marginalized boys? What effects do 
these patterns of punishment have 
on the lives of the young men in 
this study? Specifically, how do 
punitive encounters with police, 
probation officers, teachers and 
administrators, and other authority 
figures shape the meanings that 
young people create about 
themselves and about their 
obstacles, opportunities, and future 
aspirations?” 
 
10. “A sociological cliché clarifies 
my point: “If men [and women] 
define situations as real, they are 
real in their consequences.”7 If 
young people believe that the 
social ecology in which they grow 
up is punitive and debilitating, then 
they will experience the world as 
such. If institutions of social control 
believe that all young people follow 
the “code of the street”8 or that 
defiant or delinquent poor, urban 
youth of color are 
“superpredators”—heartless, 
senseless criminals with no 
morals—then policies, programs, 
and interactions with marginalized 
youths will be based on this false 
information.9” 
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Rios continued: 
 
“In feeling excluded from a network of positive credentials, education, and employment opportunities, young 
people develop creative responses that provide them with the necessary tools to survive in an environment where 
they have been left behind and where they are consistently criminalized.12 They develop practices that seem to 
embrace criminality as a means of contesting a system that sees them as criminals.13 Sociologist Richard Quinney 
argues that poor people engage in crimes such as stealing, robbing, and pirating as “acts of survival,” in an 
economic system where they have been left behind and where their well-being is not fulfilled by other collective 
means. He further argues that some poor and working-class people engage in “crimes of resistance,” such as 
sabotaging workplace equipment and destroying public property, as a form of protest against their economic 
conditions.14  

 
Sociologist John Hagedorn argues that one promising avenue for transforming the lives of marginalized young 
people is to embrace their resistance: “Encouraging cultural resistance identities and linking them to social 
movements, like those in the United States opposing gentrification, police brutality, or deportations, may present 
the best opportunity to reach out to our alienated youth.”15  

 
Sociologist Felix Padilla finds that gang-involved youths hold a “conscious understanding of the workings of social 
institutions.”16 Padilla quotes education scholar Henry Giroux to frame his analysis of the critical consciousness 
developed by marginalized young people: In some cases … youngsters may not be fully aware of the political 
grounds of the position toward the conventional society, except for a general awareness of its dominating nature 
and the need to somehow escape from it without relegating themselves to a future they do not want. Even this 
vague understanding and its attendant behavior portend a politically progressive logic.” 
 

• 
 
“The young men in this study constantly participated in everyday acts of resistance that did not make sense to 
adults. Teachers, police officers, and community-center workers were often baffled by the deviant acts committed 
by the boys. From the perspective of adults, these transgressions and small crimes were ridiculous and irrational 
because the risk of being caught was high and the benefit derived from committing the deviant act was minuscule. 
This frustration led adults to abandon empathy for the boys and to apply the toughest sanctions on them. “If they’re 
going to act like idiots, I am going to have to give them the axe,” explained one of the gang task-force officers. 
Many of the adults I interviewed believed that the boys’ defiance was, as some called it, “stupid.” Sarcastic remarks 
such as “that was smart” often followed when a youth purposely broke a simple rule, leading him to be ostracized, 
kicked out of class, or even arrested. 
 
Why would the boys break the simplest of rules knowing that there would be grave consequences? From the 
perspective of the boys, they were breaking the rules in order to resist a system that seemed stacked against them. 
In many ways, breaking the rules was one of the few resources that the boys could use in response to 
criminalization. Why would these boys steal a twenty-five-cent bag of chips when they had money in their pocket? 
Curse out a police officer who was trying to befriend them? Act indifferent to a potential employer? Or purposely 
not answer their probation officer’s call during curfew time, even though they were sitting next to the phone? These 
seemingly irrational transgressions often created meaning that gave these youngsters dignity in an environment 
that already saw them as criminal prior to their committing the act. But working for dignity does not necessarily 
translate to working for freedom. In other words, when the boys sought out dignity, they were often at risk of losing 
their freedom; when they worked for freedom, they were making an attempt to stay out of jail or prison but often 
felt that they had lost their dignity in the process.” 
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Session #3 
Dimensions of Culturally Responsive Pedagogy: Institutional • Instructional • 
Individual 
 

     

Institutional 
● Place Based, Community 
● Physical & Political 

Structures  
● Culture & History 
● Create, Interpret & 

Implement Policy 
● Administrative Leadership 
● Think Systemically 
● Access & Opportunity 
● Building & Sustaining 

Relationships 
● Data Mgt/Integrity, Literacy, 

Sets (IEP, ELL) 
● Transportation 
● Policy Checklist: Equity, 

Dignity, Discipline, 
Selection/Recruitment 

● Operationalize: Initiative 
Inventories, Universal 
Screeners/Student Voice, 
Training & Coaching 

● Selection: ASB, extra 
curricular fees, AP/IB 

● Mental Health Supports 
● Translations & Interpreters 
● Evidence: OSPI Report 

Card, Climate Survey,  
● communication, 
● Status of Labeling 

(total/fraction/percentage) 
● Classified & Certified 

Receive Training/Coaching 
● New Policy: Food Justice, 

Home Visits, Gender Iden. 

Instructional 
● Humanizing Pedagogy 
● Tools of Instruction (i.e., 

activities, materials, 
methods) 

● Student Lived Experience, 
Ethnic Studies, Cultural 
Capital 

● Think Relationally & 
Historically 

● Theoretical Frameworks 
● Selection: Curricula 
● SEL Curriculum 
● Training & Coaching: 

Identify Champions 
● EBP Practice Checklist: 

PLCs, Student Discourse, 
Classroom Visual Enviro, 
Relational,  

● Academic 
Placement/Tracking 

● Differentiated Assessments 
● Structured Grouping 
● Student Leadership and 

Recognition 
● Student-Centered 

Narratives & Place-Based 
● Evidence & Artifacts: 

Student Lived Experience 
ex. poem, podcast, PSA; 
community collaboration 

● Participation in ACT, SAT, 
AP exams 

● Materials Representation: 
gender, racial/ethnic & 
ability; # Female Authors 

Individual 
● Critical Reflexivity 
● Self-Location: Bias, 

Privilege, Prejudice, 
Positionality 

● Difficult & Slow 
● Authentic Caring 
● Abundant Grace 
● Think Introspectively 
● Theoretical Frameworks: 

Research, ex. DiAngelo 
● Common Language 

Document(s) 
● Readiness Assessments 
● Knowledge, Skills & 

Attitudinal Checklist/Rubric: 
Intersectionality, White 
Fragility, CRP 

● Trainings calendared and 
funded: total time, 
classified & certified 

● Opportunities to progress 
monitor personal growth 

● Protocols: Empathy 
Mapping, Book Studies, 
safety net for this work 

● Evidence: communication, 
meeting minutes, #, $ 

● Sociocultural 
consciousness, 
commitment & skills to act 
as agents of change. 

● Constructivist Beliefs 
● Welcoming/Inviting 

Learning Community 
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Stages of Change 
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Session #4 
Individual Practices: Example 

Balance 
   

Daily gratitude practice, music, dog  

 

Observe  Know  Grow  Positive Action 

  Daily run & reflect 
 

Mindfulness practice  
  
  

Research 
 

Recognizing 
Thinking Traps  

Alternate thinking 
 

Counseling 
 

Integrating new 
understanding of...  

 

 Mentoring 
 

Seeking help 

 
 

Individual Practices: Yours 

Balance 
   
  
 
 

Observe  Know  Grow  Positive Action 
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Relational Practices: Example 

Balance 
 

Connection exercises, gratitude, social exercise 

 

Observe  Know  Grow  Positive Action 

  
Behavioral 

observations 
 
 
  
  

 
Asking 

open-ended 
questions 

 
Active listening  

 
Seeking context 

 

 
Collaboratively 

considering 
possibilities 

 
Incorporating 
Indigenous 
knowledge into 
conceptualization 

 
Repairing harm 

 
Contributing to healing, 

agency 
 

Classroom circles 
 

Staff meeting circles 

 
 

Institutional Practices: Yours 

Balance 
   
  
 
 

Observe  Know  Grow  Positive Action 
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Institutional Practices: Example 

Balance 
 

Protocols and support for student and staff safety, school-wide mindfulness practices 

Observe  Know  Grow  Positive Action 

 Trend 
recognition 

 
Data collection 

 
 
  
  

Focus groups 
 

Regular data 
analysis 

Reconsidering 
the goals and 

purpose of policy 
 

Reconsidering 
curriculum 

 
Determining 
need for staff 
support for 

vicarious trauma 

Repairing harm 
 

Contributing to healing, agency 
 

Partnering intentionally with 
community agencies 

 
Parent leadership and 

community involvement 
 

Board meeting circles 

 
Institutional Practices: Yours 

Balance 
   
  
 
 

Observe  Know  Grow  Positive Action 
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